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mght prof;.t from focusmg on tran51tlons as a key tJ.me po:.nt for im-

| fully handled (Parkes, 1971 “In == % " with thes
‘ n'ental mJ.lestone ‘events mignt ac N e z;'idnals b
'- 51t10ns, whereas masbery of <hee -

‘ capac1t1es to successfully cope .

$

B o

In recent years, 1nfluent1al J.nvestlgators -in behav1oral and qom—

. Imnuty dlsc1p11nes have advocated the adoptlon of a more p051t1ve, pres

ventJ.ve approach. For example, Bandura (1978) has urged behav:.orlsts\’

to oon51der shlftJ.ng thel_r def1c1t orlentatlon to ene. stressJ.ng, the devel- : -'}-"-
A\
opnent of skllls and the expansmn of potentlals. L:kemse, a prJ.nc1pal

-4

’ tenet of the oonmunlty movement has been a. pr:lmary preVentlve orlentatlon.

Albee (1978) has a.rgued that one of the best strategles for prJ.mary o \

preventlon J.nvolves equlpplng J.nd1v1duals Wlth personal and env:Lron—'

- mental resources for ooplng. ; Both behavmral and oormnmlty theorlsts
) : &

x . -,

plementlng oompetency enhancing, preventlve J,nterventlons (Jason & Glen— .

S " . ‘ ’
“ﬁEi A980). LT R ‘.,' .

Al{mdlvu.duals are t9971arly exposed to mJ.lestone developmental
trahsmlons WhJ.Ch are characterlzed as progressmg through th.ree ep1 Tl
stages- lnltlal psycholog1cal and ph\ zical _urn'o11, pa_mful preoccv‘"- e
w1tht\é¥e past H and flnally remoblllza_lon, ac—ivity, and adjustmen
(Cumm.ng & Ccumung, 1962) ’Ihe war 7 1s cope with” th: o=

-‘ G’f change detemu.nes whether tran._ i m= 7 o= assfully or C T sese-

o

»” .




Pr:.mary preventlve :Lnterventlons m:Lght be geared towards developlng '; , /" '1'."‘ L

- agdaptn.ve oopmg skills to sumessfully nav1gate developrrenta_ transitlons

McCa.ndless (1970) has referred to adolesoense as a perlod of tran—

' sitions, when youngsters must ad}ust to strlkmg changes m thelr bodles,

soc1a.2L roles -and soc1et1es" 'attltude toward them. 'Ihe traumatlc oon—
, sequenoes of movlng fram a- Chlld to a’n adult role 1n socmty are dramatrc,
‘ sulc:Lde is. the fourth ra.nklng cause ‘of death annng youngsters 15—19

'('I'elcher & Jacobs, 1966) 3 and one t‘rurd of hJ.gh school chlldren drop out

of school (Glnzberg, 1968) leen such stark fJ.ndlngs, adolesoence rnlght '

a).

“be characterlzed" as a HbdlfledfcrlSlS 51tua,tlon, where the urgent need
is to. flnd one’ s 1dent1ty (Erlckson, 1956) Concelvably, the. questlon

' What am I”", 'mght be operatlonallzed as the role one assures as vgeil

3 E)

‘as the oopuig‘ responses utlllz”ed m resolvmg daJ.ly llfe 1ssues. ‘Re-r

. ( 3

grettably4 schools prov:.de only J.nd.Lrect a551stanoe m clar:.fymg and

- enhancmg role develogrent, and establlshmg :cequ::. %jte repertorles to -

' adequately mastex.:. developmental trans;.tlons. For example, schools rarely |

dlrectly attempt to: foster the developnent of :mtJ.mate relatlonshlps

. elther sexual or frlendshlp, and thus youngsters are foroed to e.xplore :

" issues of J.nt.unacy versus 1solatlon (Er:.ckson, .L963) w:.th a pau 1ty o‘

*

formal guldance. .In addltléin nost graduatmg senlors leave hlgh\._ w0l
\p.th an J_nadequate background to adeqtately 1dent1fy and pursue appiT
r:Late vocat:.onal object:LVes (Trer;t & Medsker, 1965) Qnoe aga_m, inzze- -
quate preparatlon. for a major mJ. estone tran51t10n creates unwitting

" 'hazards for adolescer;ts who must learn to work reallstlcﬁlly and take )
y_enJOYment in thei 1ndustxy (Erlckson, 1963). [vbre than llkely, schools

BRI | )

‘w‘vrwould proflt from developlng spec1f1c J.nterven_lon prograns geared ' \

. q. . . -
. . : R . . ) .
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o and ant_],cz_pated trans.' 'ﬁlonal.‘ events ] "‘ff ’ J I L
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g toward developlng oonstructlve and real;stlc Astrategles to handle extant

’ . './

= -i ,’«"5 partlcula.%y 'anx1ety promkl,ng tansmmn, /wtuch actlvates many of
o the ‘issues mentloned above ognoerns grad tJ.on/from hJ.gh school At thJ.S ,

Ul ,-'m

/-—\/J"/{"'

: tme po:.nt adolesoents sepa.rate fmm pa.ren‘ ,1.b11ngs and close frlends
' obtai_n greater autonomy in makJ.ng mq_aortant dec:Lsmns ,*establlsh new. frlend—

/ o
,/sh.1 experlrenoe pressures for greater ,mtlmag:y and sexuallty, and deal with

/
new J.ntellectual challenges (Hanburg & Adarrs/ l967) Sllber, Hanburg, Coelko,
/ !

3,

b Murphey, Rosenberg and Pearlln (1961) ’studled oopJ.ng behav10rs in a- group of

oonpetent oollege—bound, hlgh school se‘n“lors/ ’ and found they worned beforehand
to{prepa.re adequately for dealJ.ng w1th str'ess w:.thout beJ_ng overwhelmed lowered
thelr level /of asplratlon, select_wely perce_.ved enoouraglnc elements in new,

51tuatlons, rehearsed in phantasy useful be._=1v10rs needed tosdeal w1th future

S L
events, engaged in the role rehearsal anc r..—_arned aboutfa new sltuatlon in { '}

‘_'a,dvancev In another study, Harrburg and A.._~ (1967) found that sucoessful T

oollege freshm:e,n utJ.llzed frlendshlps to = =rify new self defmltlons to

T 2arn oopJ.ng skllls, and to Dr!sva.de sup* St :Jmes of crlsls ‘When these
.
::::Jetent freshmen were con:r.;d pelo) thc:a m=2ding ps jChlatrlC '1osp1tallza€10n

f'."“"_ng the year of college, ~hs= c:mpete = v=mosters ooped with problem situa-

H

;: T optnmstlcally viewed peers.

ons through actJ.ve efforts Ir addidd
sharp oontract the rxosplt__.—,d ’ﬂ‘oup iy few'soluti,ons to ‘problem

wuz-.ions and \attrlbuted congicerak.= ma s~ _- 722 tO peers Conce_i_vably, '
. B “f . ' H o ‘ .
‘Sungsters about to graduate Zzom gk scTiz zulc bé~provided transition

B

=-zining experiences which imzorrorate - ~=x:. of the coping strategies enumerated

.. A
— Ve, . -
Several . theorists have spe...z*>. . - - cotential positive .consequences
‘ . . . N\ ¥ t . . . . .
Y : o . ' k B L K e
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of: transatlon tramlng'programs Currmmg and Cumm.ng (1962) ’ for example,

| stated that offerJ.ng youngsters ‘graded ch.sJ.s experlences to work through \

i . Lmder c1rcunstances th.ch favor successful outccmes, m.1ght fac111tabe

' J R acqu151t_1.on'of resources to handle later crises. " Caplan ('1965) also advocated

:,‘ i - trans:.tlon training prograrrs to foster aoqulsn;lon of- protectlve responses |

' ( by J_ntroducmg lJ.m.lted stress under oontrolled oondltlons (1 e., flrst

Lmaglm_ng an Jmpendlng crisis w1th its conocmltant negatJ.ve affect, then -

o | mtervenlng w1th guldance, oontr—mplatlon of alternatlves, and rehearsal of

optlons) . o \. N - o ) - _ : 4 -._,

WhJ_le general trans:.tlop tra.m:_ng prograrrs as descrlbed by Clmm:.ngs, )
Curmungs, and Caplan have not as yet\ been developed, several J.nvestJ.gators ,

»  have implemented mo-=2 soec1f1c mbervent.wns for partlcular trans:.tlons. - For
i L.

example Mates«; Skorr - _. «Z  (in press) establlshec behav1qral child manac~~_

_ ment skills in sarents =i o the b:Lrth of theJ.r flrc- Chlld Broussard

(1977) e:lhancec Jarsrzs ¢ --&steem by mvolvmg them in mothe.r-lnfant groups

pne month after the —2ir child. ‘In an effort to prevent onset of

de.ntal anx:.ety, P .. - (1975) brought youngsters td a dentJ.st S OfflC€

up to 10 timés bet L. - o it dental treatment. Prior to and durmg F

children's entr . . _ dercz —en, SJ.gnell (1972) oonducted small parent group )

'neeta_ngs to strerr ___SJ.s : aso_utJ.on SklllS and prov1de Parents a forum to '

dJ.scuss feelJ.ng‘“ cCoL g th” e.r chlldren s trans:.tlons. Douglas and Jason A1979)

‘J.nstructed a first - - -sacher in behav1oral technlques th.ch enabled her to i
manage children in a f == graca classroom effectlvely. Followmg thé closmg of an
Y, .

. :mner—clty' elementary .-rol Bogat, Jones and Jason (J.n press) prov1ded transfer

N

o chlldren with a behav:._ al orJ_entatJ_on program to fac1lJ.tate thelr entrance mto a new

k]
Sy .' ¢

e
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minority students entermg oollege to fac:.lltate ‘the e Jelogxmt of frler.d—'

KRR - - . : .

school system In an attanprt to prevent onset of speech anx:Lety, C:radock - .
"f-' Ootler, and Jason (1978) provided youngsters enterlng high schpol behavioral -

" strategles which chreased their confldence m publlc speakmg. Fmally,

,Boyd ‘Shueman, NbMullan & Fretz (1979) establlshed trar151t10n groups for

Y

o Shlp contact and provide- them-an opportumty ‘to discuss :)rol:’e:n’ Phil;

< tHe above preventlve lnterventlons focused oft spe01f1c c.'==velc**'ertal tran -

~

s:Lt.mnS (1 e., b:Lrth of f’lrst chlld, sghool entrance) , it - =mssidls to
conceptuallze more nroad—based tra.mlng prograns preoar- s

dlverse tran51tlor : enoountered durlng adolesoence.
— ] S

- In devis:':.; ] 151ve ttansition' tra:f.nlng ‘pr'“g"ans‘-’_it might _.
t,fassible to oo 1‘ne.ntall de.rlved prlnCJ.ples J_nl‘e*"er:-: within o= )
evioral swl feco. o 0 _.erventlons (Goldfrled & Mer—aum, l,uB Kznfe -
“?n.l}'lli;:*f B 'I'horesen, 1974 Watson & 'I‘D.arp 11972). On=
varlar o thzse 1S, a stress—moculatlon mcdél, has been ef-e:':_w

with “shobaas, it zscnal anxiety, anger,and” pain (Meichenbaum & To=ii,

'f 1976 ucLemko, . Wlthm this nodel cllents are J.nltn.alsy prov*de~ c

‘V

) ratlox-« = or theu' typlcal physmloglcal oogrut:.ve, and behav10ral

responses to stressful events, then they are taught sper*lfz.c strategiss

for dealmg W1th s=ress th.ch mclude~ phy51cal oopmg (e.q. ' musole re-
i 4

laxatlon) ’ cognlt;' .restructurmg (replacmg negatlve with pos:.tlve sel_

statements) ’ and bmav1oral rehearsal (role-'olaymg spec1f1c ways of dea__ng

. ‘Wlth s@:essors) Several mvestlgators have utlllzed components of the stress—

J.noculat:;on n’odel in preventlon J_orlented mterventlons. . For example, Mll_e.r and

Kassmove (1978)L, successfully taught school chlldren cogm.tlve restructurmg E

techm. s’ (i.e., basic pr;_nc1ples %f ratlonal erptlve therapy)\. Hartman's (1979)



mterventlon, dlrected at h1gh-rlsk nmth and tenth graders, fc.CllltatEd i

<

| ‘more effect_lve ways of respondlng to routlne and sstressful J.nterpersonal
. 51tuatJ.ons by utJ.llzJ_ng prmc1ples of =tress management, cocmtlve o
structu.rJ_ng tactlcs, and soc1al sko...= =>;".'e“:jr.-g.' Finally,;E::tm. (1975)

also employed a package approach in rearine ”')lleg'e student=s Sf,lf—control

: skllls (1 e., prOgre551ve relaxatlon, L\ eStEA s dSsensiﬁza:i.::.‘. assertive—. <
ness trammg) Another ccmponent of s21f—c—=rol concerns —'» ablllty to
solve mterpersenal problems Shure an:. JDlV"c.....J (Note 1), a=i ‘r-2ss, Alva‘.re:,
Jason, and Cotler (Noi;e 2) ‘bave used imstomicticns and role p.zviing. to ehhancs

children's problem solVJ_ng abllltles oy, ceneratmg alter.—. . 2 solutions
to- problems, 1dent1fy1_ng approprlate :;«:se*.me::ces of one's a=xzic_3).
above, stress J_noculatlon and proble -o_v1:1g procedures whic ::'-empted :

&

lower elevated levels of phy51olog1 _\ =rcusal, alter self-d:;m_,lng cogm. ive

’ lnterpretatlons of stress and expanc J:ehavlor—l alternatlves for dealJ_ng

-

stressful events mght be effectlve_y utilized- in preventl.ve mtervent:.ons
| "aimed at enale_ng youngsters to better cope W1th )ievelognental tran51t10ns. o
“While spec1f1c transition tralnlng programs have been Jmplemented none

vhave been geared- toward the development of generlc 'SklllS applicable to
d;verse transitions. Advocates of the stress-J_noculatlon and problem solvmg '
,models have 1dent1f1ed, effectlve technlques in, physmloglcal cognltlve, and
| behavioral modalltles for arrelloratlon of ta.rget .disorders as well as an '_ _
.'enhancement ofA self—control Concelvably, these strategles could be J_ncorporated .

mto a broad-based preventlve mterventlon focusmg on acqulsltlon of copJ_ng

responses to handle mlegtone llfe tran51tlons. 'I'he Qresent study prov1ded

such an mterventlon to a: ‘group of adolescents th were presently preparJ_ng
/for gradua J.on from h1gb school It was hypothe51zed %t youngsters exposed

f f", . .. M
I/ o . . . v : X . 4 ,>
N i i N
o . . . ) ) 3 . . .
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to. such a .pr'ogram, i_n'caﬁpa.rison to comtrols', would eyidenoe higher self- - .
_ efflcacy, and- would‘use more oognltlve restructurmg strategies and problem
s | solv1ng SklllS. . A . )
- - | : | .‘.k. | « e | ,_ ' M_:,thod - e . - | ‘-',
 Participants ﬁ/ o [

LN

~

Three classes of senlors at a-Chicago 1nner—c;§\ hlgh school were J.nvolved
in the study." Wlthm each class, youngsters were, randomly ass1gn§d to an
. exper:me.ntal (E) or control (8)) condltlon.- Inltlally, 33 ch:.ldren were placed
in ‘the.E group and'32 in the c condition. . Data losses, (1 e., due to youngsters ‘.
_ transferrmg to a new SChoel—- being absent when testr_ng occurred ‘or requestJ_ng
,hot to pa.rt1c1pate in th)study) ’ however, reduced the sample to 27 E'and .
30 C youngsters. In this fJ_nal sample, there were 19 fenales and 8 males in.
_ ‘the E oondltlon, and 23 females and 7 males in the C group. There were\no’
:", . o -'s1gn1f1cant sex dlfferenoes betWeexi cond_l ions (x (l) = .59) In the E

4

group, there were 13 Latinos, ll Blacks 2 Caucasnns, arrd l Orlental %n
>

\ 'the C group, 12 ycmngsters were LatJ_no, 11° were Black 5 were. Caucas1an, and

. .

2 were Orlental. There were also n.o 51gn1f_1cantv race dlfferences between E '. o
‘and C conditiods (x>(3) = .68). T \
’ : T ‘:. \ )

Interveation . o y _‘ .

. 'I\vo psychology gradhate students led three E groups. Each of the groups ™~

i

'met about 45 nunutes durmg 6 weekly sess1ons. Group size ranged from 8 - _ _
: ~N -

E youngsters were taken '

g ’

program occurred towards the

"to lO In order to part1c1pate An° the study, |

PANEEE OLT of a. rellglous studles class. Smoe

: e.nd of the school year, the senlors were - told : theur ms ctbf that very

' llttle academlc work wpuld be missed durJ_ng the 6., 1 an51tlon tnammg \\

ProJect e o S S B AR :
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- | '_ There were three parts to the tran51tlon ’cr'amlng program, and each -

7

"1nvolved two sess'lons, The ‘three ccmponent parts focused on teaqha.ng adaptlve A

' oopmg responses th.ch involved either relaxatlon exirc1ses, oognltlve re-
- s’c_ructurmg techm.ques, or problem solv:.ng omc;ues. Durmg each of thQ\\'
-~ . se551ons, , goungsters were exposed to several transrtlons whlch J_nvolved '
eJ.ther famlly—peer (e.g., engagement, break_mg up with a 'g‘l)rlfrlend/boyfrlend) ’
school (e g. ’ graduatmg hlgh school entermg college or profe551onal school) 4
or work (e. g.;)gettmg a flrst fbll-t_me jOb, beJ_ng prcmoted to a ij having. .
more respons:.bllltles) 1ssues. All the ypungsters were’ mvolved in role—
playJ_ng Varlous scenes J_nvolv1ng these’ tran51tlons. Followmg the role\play,
~ the- part1c1pants dlscussed how they felt about the tran51tlon, how effectlvely
\ they dealt mth the crlses, and Wh.lCh spec1f'1c copJ_ng strategles were emp],oyed

A L DurJ_ng the flrst two sessmns, the part1c1pants were J_nformed that dur;Lng‘

transn:lons, helghtened levels of emotlonal a&usal are often experlenced. -

'I‘hese é’levated ‘levels of arousal can becane maladaptlve if experlenced over . -

a prolonged perlod of tJme i The yomgsters then dlscussed various technlques N

L d

’ they employed to effectlvely reduoe excessive arousal or anxlety Following.

thlS dJ.scussmn, the seniors were given the ‘rationale for progre551ve muscle

N relaxatlon (Jaéobson, 1929) Usm'g a scrlpt wrltt by Goldfz;}ed and Dav1son' -

o ‘" (197s, pp. 87-9,36 -the senlors were taught how to relax by tensmg and relaxmg

various muscle groups. Prlor to each J_nductlon, the youngsters were given

<

an anx1ety prcmotmg tran51tlon to imagink. After the progresswe relaxatlon

_ exerc1se "the youngsters dlscussed how effectlve) thlS relaxatlon technlque -

,‘.

£

the- part1c1pants occasmnally used; were also dlscussed (e g., nedltatlon,

L~ . . . . . . r IS

Y

mlght be J_n allev1atJ_ng anx1ety due to crisis s:.tuatlons. Other technlques S

.

..Q
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- »

' sleeping, listening to ‘quiet music) . Follcw:.ng each of the first two sessmns,

' the part1c1pants were asked to spend sdme time each day practiCing the

-

‘progress:Lve ‘relaxation exercdises at hcme , ' D

Y
- \

During the next seSsions,sthe;particpants were instructed/iﬁ‘cognitive
restructuring techniques-v The seniors were first acquainted with the notion
that perscnaL beliefs and’ self-statements can affe@ one's mood *In addition,

-they were told that when difficult tran51tions are encountered, J_rrational

- ’beliefs or negative self-staterrents mlght arise. Next, each of Ellis' (1962) 11

¢

. 1rrational bellefs were discussed (e. g., "It is a nece551ty for us to be loved
'and approvedaby gveryone we know " "Tb be worthwhile, we need to be competent,
e _ ‘ !
'1nvolv1ng tranSitions to role play. Within each of these scenes, one actor C s
“tadopted an irrational/helief°'the other attempted to show a more rational
.. way'of thinking. Follow1ng each role play, the. part1c1pants had a chance to
. discuss how the adoptlon of a rational or 1rrational belief mlght affect
our ability to successfully handle tran51tlons
B During the final two se551ons, the seniors hadga chance to practice
relaxation and’ cognitive restruoturing tactics, ‘as well as learning problem:
solv1ng strategies. The.senlors were 1n1tially told that during perpleXing
4 life 51tuations, many are confronted w1th problems which seem difficult to -

/
resolve. - In order to Iéecdne a more effective problem solver, five stages of

.' problem solv1ng (D' Zurilla & Goldfried ‘1971) were presented and discussed

. (1 e., general orientation, problem definition, generating alternative sol-

utions, dec smn—making, and verification) All the youngsters then had a
chance to rgl\e play a tran51tional event w1th one senior attempting to help -

the other w1th the difficult life 51tuation. A pranpt file card was given to
: 1 - . :

iU

adequate, and achieving in‘everything;") The seniors were then given situations"'

[



" the "hélpers" so that they would :‘cemanber ‘to offer adyice based on the various'
ooplng strategies (1 €.,. relaxatlon, ratronal thnnkmg, steps involved J_n

o :
_problem SOlVlng) leamed durlng the prev10us weeks BollCm.ng the role—plays, L

all the youngsters discussed how effectlve the var:.ous oopJ.ng strategles, ' -
might havq'been J_n resolv:Lng the trans:.t:.onal ‘events. R : _ \
.'DependentVarJ.ables R S o — L Lo -
S 2 ;if? . -

Slx sets of pre—post ch.terJ.on measures .were .employed. The measurement

- 'J.ndz.ces tapped wrltten strategies used in coplng with trans:.tlons, self—

‘,?ﬁ/s'é -

‘efflcacy,‘,ratlonal ﬂu_nkmg' solv:.ng abllJ.t:Les, life' stress, an_cL

,v'

P

volved an’ J.ndl\ndual ev:.dencmg scame’ anxiety, son\e negat;.ve self— :

IS o2 n
_ express:.&ni‘*?nd unoerta;nty about how to respJ\ve ‘the dlfflculty. The - "' 7

youngsters were asked to llSt the strategles they nught use to resolve 'che

Vtrans:.tlon._ Each written ‘response was analyzed to determine the numbe_r of " |

. oy
V}J:‘ words used and whether one or more off the foilowmg coplng responses were. ma{de
. : relaxatlon - - any attempt . reduce nelr'}/ousness or calm oneself _ /\
| down through muscle relaxatlon. Cr'edJ.t is !

gJ.ven if the youngster’ :de.cates an. effort to

calm do'« a1, reliéve teh51on, or relax.

Cognitive restruc- - any attempt to reduce 1llog1cal reasonmg or

" turing

L

negat:.ve self—statements through\posz.tme self- b

< o S o e staten‘ents, p051t1ve evaluatlons of. sltuatlons,

\ . ) . . L l . ' \\.'14

e . ’ -~

PN o _ , 1o L e



R - 12
- S o o ‘1“ ‘ and statenents used to dlvert‘one s thoughts in.
- R i- an effort to reduce nervousness. E d'ff ; -
.:""- ' problem 'jsolv;ing - =—any attempt to both generate alternatlves and -
o :t o : fl Fﬁi_i-"‘. ;f' select a solutlon w1th the nést approprlate
s .ialf ”'rts“;:.‘.-— frIends or: famlly nenhers are used for adv1ce,
| ;’.’;._ ;k . jw;. "~kl"i.f7 hj ,/support or 1nformat10n, or efforts at establlshlng
o % | ~' ., \.‘ . ".-' | frlendSMps orbemg around pgers to feel nﬁre\ ‘
: TN .$‘s§: ST e comfortable 1n'a“51tuatlon'-Qn,pﬁ-f§£§.,m.,_»-

'I‘wo judges J,ndependently rated 50 wrn_tten respon@qs on’ the categorJ.es above
. 1 % ‘ H

SN
and obtamed mterrater rellabllltiles of 98%: f0r muscle relaxatlon, 885

for cognJ.tJ.ve restructu.rmg, 99%° for problem solvmg, and 94% for soc1al =

supports. g _ : ‘
o Self—EffJ. acy. Self-efflcacy refers to the conv1ctJ.on that one can -

"L successfuliy execute qg.‘behaVJ.or to produce a certaJ.n outccme Bandu.ra and

- Adams (1977) developed a short self—effJ.cacy scale mvolv:.ng snake phobJ.as.
".Usmg thls scale as a nodel the present study's self—effJ.cacy scale rneasu.red
) _;whetvher .or not the parhg-xpants t‘m_nk they could perform a llst of behav10rs

: (when necessary, become completely relaxed, change negatlve thoughts to e

.p051t1ve ones, successfully solve personal problems, use frlends and " -

el . |
o famlly —nt»’solvmg d1ff1cult1 S sucE:essfully cope w1th tran51tlons) . Then,
each 1tem was, rated on ab pomt scale to determme theJ.r confldence in _ B ) S

’7

canpletlng the task nghe.r numbers md;.cated more confldence. , The L
s responses are- scored for level (the number of tasks they felt they could

: perform) and str gth (the average confldence score)

.
1 ’ . > ) o . . : »
. : . R Lo P . . . ’
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) Illog:Lcal Statenents Jones (1968) has developed a lOO—1tem Irratlenal

gL

B Bellefs Test (IBT) based on the notlon that a-major factor in emotlonal L
problems is. the holdlng of certaln J.rratlénal bellefs.‘ Adeguate rellablllty .
" estJmates have been found for thJs test On each 1tem, there is a 5 pomt '

v I

scale accordlng to how strongly one agrees or dlsagrees m:ﬁau_@ach-ltem.

.ldner scores indicatle more ratlonal\Etmka_ng processes o s
’ . ’ ) T e
o , T Problem Solvmg. All youngsters canpleted the Adolesceht Problems v,
' ,Inven’to"“ N

; (Freedman Rosentfial, Dona.%oe Schlundt, & McFall, 1978). The

v,b-"_

" : ' problems The multlple ch01Ce format of thJ.S test was used nghe__'.r-'scores- E "

T J_ndlcate better p}*oblem-solvmg abllJ.tles. - _ ] ' o s T
Llfe étress Sarason, Johnson, and S:Legel (1978') have recently developed

- the Llfe Experlences Survey (IES) ko measure llfe changes% 1ES is a J |

moderately rellable mstrwnent Whlch measures life changes and is relatlve?.y -} "

=
-

free from s001al des1rab111ty It prov:Ldes separate assessments of pos1t1ve,

negatlve and total llfe exper1ences» L \

. ) | . Social’ Supports.- All youngsters fllled out the Social Suppo;rt System

Ratlng ’Scal (Cauce, Felner, Glnter & PrJ.mavera-' Note 3) ThlS scale has

hlgh lnternal rellablllty The scale has three stable factors con51st1ng

Yo of famly (1 e., barents,f relatlves) , formal (1 e., ' gu1dance counSelor,

teachers, prJ_nc:Lpal clergyman enpl\yment off1cer) and mformal (1 e. ' "

PP
.

L fr:.ends, an adult not mentloned) support systems

Consumer Satlsfactlon [ At program end all E students canpleted the
conswrer Satlsfactlon questlonnalre. 'I‘hls questlonnalre has a ser:Les of '
5—po:.nt scales Wthh tap students' opmlons ooncerm_ng whether the goals of .~

( - \l g ‘ . )

./,




R the program were. met -their’ satlsfacﬁlon with technlques used J.n th:s o S

tor mtervqa.tlon, the1r feelmgs about tl’é group leaders, tand- theJ._r w:LllJ.ngness -}

‘to recomnend “the program to others o J_ o ot .
71 T Results R

| 'Coping.Strategies’ S | T T - R

+ o ~

’I‘&ble 1 p{esents the data on ) the E and € youngsbers use of coplng BT
[ 2 : ,'3_ . . 5 T : e . \ .

’v o o . " .

~ o L o Insert‘Table'ul abvout here « = 4 ‘
4 ‘°’ | %‘ /"\) 4-

P2 g s

¥ = strategle)s Ebcpev}s).mental" v/ersusVC dlfferences were tested u51ng Chl squares

L

“ o~ e

. - Wwith Yates correcﬁlon for contlnulty At thg—prepomt there were no s

"'SJ.gn_lflcant dlfferenoes betwee,n 'che E and C condltlons for any of the four '

'copl.{) strategles At the postpo:mt, the E group used s1gn1f1cantly more

- cognltJ,ve restructurmg statements than the"C group (X (l) 12. 22,°p < Ol) ':."'

There were no other E versus C s1gn:Lf1cant dlfferences at the postpomt o : ﬁ

&

'testmgpenod. L e

4.Mu1t1var1ate/Analy51s .4'{, ' _ . E |
| vin

The ll varlables ] g J.nterval data were analyzed by a multlvarlate i

_analys1s of’ varlance at the prepomt and at the postpomt The ll varlables

,,‘

, 4 mcluded qu number of words used in the coplng strategles and the scores on

the two self—efflcacy tests, the Irratlonal Eellefs Test, the Adolescent O,
‘-Problems Inventory, the Llfe Experiences Survey (posltlve, negatlve and total) ,\ .
and the Soc1al Support System Ratlng Scale (famlly, formal J_nformal) -~
o There were no s1gn1f1cant E versus C prepomt dlfferences among the varJ.ables |
e

,(F(l 45) = 82) At the postpomt there were 51gnlf1canth versus C dif--

ferences among the varlables (F(ll 40) 2-.84~, p_ < ,01). -_,Table 2 presents .
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g the data on these 11 variables at, bdth pre and postpoints. ; '
" . Ir‘i"se.rt; Table 2about here "
S T T e T v
.. Univariate AnalysesL o L - P
" Each of the 11 varlables was- analyzed by a. repeated measu~ ~lysis )
of,varlance. Comparlsons whlch were slgnlflcant are reported jols "'.'"-, o
There was a s1gn1f1cant ‘pre versus st dlfference in the numbe ords®: v

- used in COng Strategles,(F(l 55) =3, 93, p. < .05). For the num‘:-e_~ of
v . o

tasks Ain the Self-Efflcacy test, there was a 51gn_1f1cant treatmen—f“ SR .
| tJ.me mteractlon (F(l 55) = 3.93, p < 05) For the Irratlogal Bel.=2fs . ‘ . N4

e test there was a 51gn1f1cgnt pre versus post dJ.fference (F(l 52) 9. 99,

.
! S

W p < 01), and” treatms:{xt by . tm‘e lni:eractlori (F(l 52) = 5 18 P < .05).

: 'v }'mere was, also a s:.gnl,flcant t1me by treatnent mteract:.on for the p051t1ve .
. ” A . )
R oy ." score of the Llfe Experlenc%s Survey T(F(l 54) = 3. 8‘7 p < 05) Fmally, S
T . Y
N for both family and formal Soc1al Support Systems Ratlng Scale, there were

N . . ot

s:.gmflcant pre versus: ?st dlfferences (F(l 55) = 10 06, p < .01, _andw -

f respectlvely) / o - o :'Z_
T gj=.‘,._;' :

- . -

F(1, 55) = 12.99, p< .0

.‘A Prlorl Comparlsons

"k

- P051t1ve changes were predlcted for the number of words used in the copmg

straj:egles, the Self—Efflcacy tests, the Irratlonal Bellefs 'I‘est ‘and the

f

- Adolescent Problem Inventory. Planned'g orthogonal ccmparlsons (Klr-c, 1968)

were conducted on the varlables where s.lgnlflcant um.varlate resul:zs had
i, - >
i .
o " emerged There were no s:.gm.flcant pr?&ersus post dlff‘erences fc: —he c

n .,.

-~

group. There wefz 51gnrf1cant pre Qersus post posi’ftlve changes ir “72 E.
\ : group for number of viords employed (t(55) ~1. 87 E < 05), fumber of
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. | o ‘
% tasks in the Se'lf—Efficacy test “(t(55) =.~1.99, E < 05) , and sum score o
~
: - ) o ™~
- ) on the Irrational BelJ.efs test’ (t (52) = 3 68, B < Ol) : '
» A Posterlorl Tests S '_ o , '_ / A o g : '..
X For the L1fe Ebcperier‘lce‘s',v Survey -7 SOCial Subport System Rat'ing Sce e,
- no ‘predJ.ctJ.ons were frade pr:Lor toth = -y. Employmg Tukey )s (Klrk

test on varJ.ables where 51gn1§1cant i 1ate results had emerged pti2re

were no s:Lgn:Lf:Lcant changes in the C group over t1.me The E group, hc ‘ever,

eVJ.denced s:.gnJ.fJ.cant /pre versus post’decreases in the number of famii - i -

’ L3

(q\(‘§5) 2.62, p < 05) and- fonml (c(55) 5,{_2 3 .05) social sugT -rts.

Consumer SatJ.sfactJ.on

-

‘e ' The consumer satlsfa?ctlon cons:.sted of ten S-pomt J_teIrs (hlghe- \

SRR numbers J_ndlcatmg more p051t1ve scores) The senlors fJ.rst rated how-well'
S - w

" - ~ the goals of the program were met They gavéan average rating of 3 3 for

. s
- -~ bi‘reducmg anklety when facmg t.rans:.tlons, 4, 0. for redn}cmg negatJ.ve self- )

statements when confrontlng tr\ s:LtionS, 3 7 for J_ncreasmg problem'so

¢ v e R
. L .

sk:Llls when facmg tran51tlons~ and 3 7 for usmg soc1al supportjs whe_

confronted w:.th trans:.trons. In terms of how useful the prottdures v\we_e, e .

‘role playmg was g.f(?en an average ratmg of 3 5; group dJ.scuSSJ.on, 4.1, and
Lo P ‘ 4' (

1nstructJ.ons, :3 4, a'Grou,_o lea ~were /glven a ratJ_ng 0/%4 .2 in term_ of bemg
’ knowledgeable, and A S for lﬂ% 1l:Lty. 'The students 1nd1cated the ,ulc '

: recomnend the pr‘ogram to others, and they gave thls last 1tem an avas -
) \SCOI'&Of 3 8 o ' o ‘, S ;', a

RO s

At the bottom of the oonsumer satlsfactlon questJ.onnaJ.re, éhe .71 L sants
' Were asked to make any cr1t:1c1sms or suggest:Lons about the' program. o
senJ.or wrote that the relaxatlon exercises ‘were bormg and tedJ.ous. ™ ree

3




IR T S Training -
. 1.

N . o - . .
r s . . v
. s - . . .

: . . « . PE— . . .
. .

,youngsters wrote that the program should focus on. more relevant problems :

. .. such as teenage pregnancy, abortlon, and d1vorce. Another Asenlorg ;delZated o

e

| 8 '_ 7 . that while the program was' very J.nterest.mg, ... .the prbcedu'res" used in
Co solvmg problems were ,a ll%:tle weJ.rd." | Another descr:.bed the progeét as

‘ fan J.nterestJ.ng and very d1fferent experlence." Some of the other rrore :

Al

pos:LtJ.ve corrments ‘are below v"I found thJ.S program beneﬂc1al in helpmg fne

dJ:scover pos1t1ve th.mgs in my ex1stance " "I know thlS program ml’l @\e Vo

) . 4

“in handy in the future. "T will use. some of these procedures J_n e fﬁture

.‘Lf I rreed help " "You really helped neto really think out all my roblems :
£
'and how to answer them _ Thanks! !" "It helped me to help other people who h

<

o '_ “are in d,lfflcult s1tuatlons.". "I th_Lnk that problem solv,l.ng is the most elpful

i

~

E to people at my age because we facej problems everyday " "I- feel that I have

. [ 4 Q .
. beneflted f‘fan the sessions as I Have gone through alot .as my mother has

'-bee,n divoraed mlce«argl.s married ffthe thlrd tJ.ma and I Just moved from

.2

. a small town to-a large c1tyf{' B R I , S
‘I‘he guldance counselor also fllled -out’ the consum@r sat:Lsfactl

' E]
"j questlonnalfe. ,,She rated all 1teﬁ\s wa.th the" hlghest score posSLble. At the

. -

b_ottom of the fgrm, she wrote, "I only w1sh you had enough facmlltators s
.$~_ /to talce tlle/whole clas,.S. Thahk you*’ ", The rellglous studies teacher,g whose . -%
| c],ass t.hé chlldren had beén taken out of J.ndlcated she wou'id ver/yJ ch " '_
e ni

llke to see the program prov1ded to. all the chlldren in her classes _
e . ) '_! . l, v_ o . \, . ] -

. > S . . T o

. o Alscussz.on' o T

£ : ° . \4 TR » .
'I'he study s prJ_nc:Lpal —mdlng was that a pr:.mary"preventlve trans:.tlon

tra:.nmg program For hlgh school senlors hrought about s1gn1f1cant pos1t1ve

N ~: '.\ . N o P .. . ) . ' ) )‘--




Training

. \ |
. e - . ' ' < »
ai for program Eﬁarticipants'i_ ~mitove cssturcturing, copJ.ng '
#a.str g S and length of stories cate? fas lJ_ngs of self—efflcacy,
| .an: 1t10nal beliefs. 1In add1t.~ _.1e_pr~ , was generally p031t1vely
ﬁer ived by ‘both the seniors:.and ') RS Among the control youngsters, |
' &few slgnlflcant changes on a w1de caciety crlterlon measures were found
These fJ_ndJ.ngs suggest that, at least in ti= shc(nrt term, youngsters can |
: P.rOfl.'? from a preventlve/program nvolvin g rc_2-playing, group dlscussmn '
and instruction w?aich fgcuses on ,Jither stabl shnng or sﬁr.é)gthenlng anti- o
c1patory behav1or-al and chltlve strateg_ - for dealmg.wlth potentlally o
: ’ stressful-tran51ubnal events. | ; } o : | |
' . “In regard to t.he copqng strategles, although dJ_rectlonal pre—post
| J_ncreases Were noted for Es J_n all four categorv es, the trea'cment g;oup. R
mgn1f1cantly¢i1ffered from t.he C group onl for .cognltl-ve restructuru‘"
')/_ technlques When glven a somew; stressfl__ transu/lon%l event. even aft ‘
| part1c1patlon in t.he program, the. majorlty EE- youngster’s Stlll d1d not N ‘
&> percelve t.he need for relax_'mg, generatJ.nc a_t_rnatlves and se'lectmg,gae :

,.“ R most approprlate one. On t.he other hard :he Najorlty of program partl—

— - c\}pan s could utlllze cognlt.{lve-restructu_ pkytoy :rateglesfand vgrlte longer K -

*“;‘ R stcrles by program end There a.re seVeral j'mu - of// terpretlng the?s.e data
'

»/ N - '“
- Cor “elvably, tran51tlon traJ.nJ_ng programs *":.:rh* need to devgte nore than two

) “se: _51ons to the relaxatLon and problem sc u_nc nits before youngster‘s readlly.

o " em;,-oy these coplng strategles J.n analogt..: &:“'f:_;.::lons. AlternatWely " ﬂege

mght bé a number of alternatlve copJ.nc st tegles Wthh are perceived as

‘s
1\

nore relevant ?lve' sustalnable and £ e by gh school senlors
1al

' undergolhg o[:Dt ly stressful J.1fe experlences _9:: f. . Sllber, Hamburg,




- ) : . 3
“ Coelho, Murpney'; F - erxg & Pearlm, l961) :'- ' .' : ’
| By program ‘e‘; ne E youngsters mdlcated they oould perform a s1g— ‘- -
nificantly-higher i rrar of tasks.on the Self—Efflcacy test and they ev1denced .
: 51gnlf1cantly fewe irrational.belietx\on the Irratlonal Bellefs Test The
' enhancement in of self-efflcacy and reductlon m .eratlonal bellefs '»
| cn - these o osupnrts the fmdmgs on the Copmg Strategles test
' that is, progr: i seemed more\able to construct rnore extendedf
re'spo_nses whic' .. =it o2 1llog1cal reasonllng and focus on. pos1t1ve . '
sel—ff""State“?th ané pz=--ve . .luations of situations. o . =
, _"\. bleither E no:r%'? G 7ster ev1denceé much chan?on the Adolescent {
P,roblem Inventory. ST Invento 4 1s oonceptuallzed as - assessrrent dev1de
to tap si Luatloh oec1 1c,. soc1al behav1oral Sklll def1c1ts. Because of t_he
) nature of thl$ 1nstrun‘en-, 1t probably evaluated more generallzed soclal t;_ X
ahd problem solvmg skllls tham\were taught in the two sessions. Whlle -
J_ncreasegs were: nOted on the Tore specrflc test of problem solv1ng abllltles . .
“(i.e., the percen'- of D“Oblc."' solvmg strategles used on the oopmg strategles
7 _ '’

test) ' at postoo::* th=—a we:a no slgn}flcant do.ffererées %mong the E and C

.youngsters. T,aker, :sr:-ﬁery _hese flpdmgs mdncate that assessed problem

: S R
so‘lv:.n_\gﬁ ab111t§es ~=2re ot s1:sz.f1cantly changed as’, a functlon of parﬂlc?patmg
in the mteractlor - ' . SO e T T A Yk \ y
. . 3 I " PR i
))On two anc1l,._:y imZices. the Llfe E}tperleﬁces Sui‘vey (pos1t1ve score) _‘ N

‘ uuvar\late effects were “ound. In addltlon, the expernnental ;\i\oup’evidenced -

.'_nd SOc1al Suppor gyste'n Rat_ng Scale (famJ.ly and forrnal) ’ 51gn1f1cant

, ¢-rectional - decreases in rated p051t1ve and riegatlve ”llfe events and s1gn1f1cant .

: nltlve restructurmg strategles were used by E youngsters to nunlmlze stfor@

‘" o :
decreases in the r{'umber of famlly and formal supports. Pos&bly,, the cog

'

ot . - . . - . 4 . .
< - T & ) - e

B ’ [ 5 . y



. ‘ . Xi UL

y 2
o . 'pesitive and hegativé affective 'respdnses. to wanticipat. s

- ._ ' disrgpt:, life events. T‘his is an adlni-ttedly post-hcc v anat: .

| 'ct)nsequer'"’*; should ks or.idered with caution. In'te- - orE
7 ,, bot: E ¢ . ou gste ze‘iidenc'e_d reductions mfaml L_/
" | supports i . =ve. , was ;*:atisti-c:a?lly 'sign; .o for -7
qr'mp T o interv i o= ibl expedite‘cl the"gr‘agluat:u sanio:.
';7e_ssv_';c :..;,,fenga..‘s.-nv;~: Ty, mbre trariit%_lonal ,soxirce;s of supger — .
c infdﬁtz.._ =0 ,icu.larl_y. friends', _'Temained (r,efativel% umcharos -
bot- E"and_ upe ‘{‘ o . i : -

. . | Sevéra ,rohle; .:e enqomtered ’_‘in actually J.mpleme _ngm 5 oavaEn ve
:l” | o pr,c%gfaén: ~;'ith'in'ea:h of'three classes, all t‘hé-.yomgsterr‘fﬂcere ;ﬁ’: e
randomly ¢arided J:“O’T ad = groups. Some of ‘the C you.tstf -5 wer . -

' »'3' , i\.aj;pcinte: ) the v '1ot able td partlcaipate in the - :)rojc L_:Egi—‘ alsrma-
T &eatrﬁer- o __ten__on placebo condJ,tlon would have‘ob ‘iated: whis pookler ’
m‘ add;.t on,, the E ~}'111dren rnissedl sesL_ral rellglous s_ucues ~l$SSes 'Ill'_j_s o

: e A‘ problem wes c:“?ewhat atte?uat'ed by the fa“ct that by “the' epd c3 '. = e,a.r | o

: | most af, «these classes were: belng used as free study pe_lods. Im}tlal ,attemts

S » s n-to ;lan the m\terve:xtlon aro }%ctual study halls or. Jomerocns falled due )

. ca Y -

| " ‘to lOngth reasons. Flnally, several, yo;mgsters felt that sce of me \
Qe transn'.lons dsTd 1n the Srogram were not relevant For example.,ﬂ thlnklng

_ [ ' "about responsyb\llltles and requ1s1te strategles for takmg care of a fLrst
| . newborn cl'uld W

re extremely dlscordant ex_perl'ences for mar_xy of -he seniors.
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